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A New  Instructional Data Warehouse (IDW) Report 

“Regents Summary for Elective Exams” 

 
by Fred Cohen, 

Nassau BOCES Data Warehouse Consultant 

 

After so many years, why the need for a new report, especially a report 

summarizing Regents Examinations?  After all, Regents exams have been 

recorded and summarized since the IDW began 15 years ago.  This new 

report is needed, however, because the State Education Department (SED) 

recently changed the way it reports Regents Examination scores.  At one 

time, the public had access not only to a district’s or school’s “percent 

passing” each exam but also to the “percent of enrollment passing” each 

exam. 
 

The difference between these two metrics is dramatic, representing the 

difference between a philosophy of exceptionalism and a philosophy of 

inclusion.  If a district’s goal is to stand out from its peers with exception-

ally high passing rates, it might exclude its weaker students from any Re-

gents examination course considered to be an elective course.   
 

Take Physics, for example.  If my goal, as a principal, were to report very 

high passing rates to the public, I could allow only the strongest students 

to enroll in Physics, and thereby could assure my school of exceptionally 

high passing results.  Similarly, a teacher who wishes to stand as a gate-

keeper and admit only the most exceptional students to the class, may 

boast of exceptional results simply by excluding marginal students from 

the class.   
 

On the other hand, those interested in including as many students as 

possible in the most challenging courses, even recognizing that some 

students may actually fail, realize that such students still benefit from the 

course exposure.  Such a school or teacher may have a lower passing rate 

for those taking the exam but can still boast of success in a more im-

portant metric—the “percent of enrollment passing” the exam.  
 

Let’s consider two schools each with an enrollment of 100 students per 

grade.  The “exceptional school” allows only its highest achieving 50 stu-

dents to take Physics.  When 45 pass, they boast of a 90% passing rate.  In 

fact, only 45 out of the entire grade of 100 students pass, yielding a true 

passing rate of 45% of enrollment passing. 
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The “inclusion” school, on the other hand, encourages additional students to enroll and actually 

gets 70 students to complete the course.  Unlike the “exceptional” school, this “inclusion” school 

manages only 80% to pass the Physics Regents.  But because so many more students took the 

class, 56% of their enrollment passed this challenging course. When we translate percentages 

into people, we realize that in the “exceptional” school, 45 individual students passed Physics, 

while in the “inclusion school,” 56 students achieved a passing score.  What a difference! 

 

Unfortunately, on SED’s School Report Cards, percent of enrollment passing has been omitted, 

and the public sees only the higher passing rate for the “exceptional” school.  Thus, there is a need 

to create a metric whereby “inclusion” schools can show the true worth of their programs in elec-

tive Regents courses.  Thus, the IDW is now offering the “Regents Summary for Elective Ex-

ams.”  For courses such as English or United States History, there is no need for representation on 

such a report because virtually all students take these exams, and there is no statistical difference 

between passing rates of “exceptional” schools and passing rates for “inclusion” schools. 
 

So to better analyze results in Geometry, Algebra 2/Trigonometry, Chemistry and Physics—true 

electives—we offer this new report.  Take a look at the sample report below: 

 

The “Sample School” above is compared to Nassau County regional averages on three key metrics 

for the four elective exams listed in the first column.  First, the school is compared to the region in 

terms of the “quality” of the scores, the passing rates. Next, the school is compared to the region 

in terms of the “quantity” of scores included, the percent of “potential test takers” (percent of 

enrollment) taking the exam.  Last is the ultimate metric, the “summary” which includes both 

quality and quantity, the percent of potential test takers or the percent of average grade enroll-

ment passing the exam.   
 

Let’s analyze some of the results on the above table.  We can see that results in Geometry, in 

terms of quality (passing rate), are virtually identical to the Nassau County region, 86% compared 

to 85% (see circled numbers in blue columns).  But because this school includes fully 97% of its 

potential test takers in the course compared to only 86% for the county (see circled numbers in 

orange columns),  it actually achieves an 11% advantage, 84% to 73% (see circled numbers in yel-

low columns), over the county in terms of percent of potential test takers or percent of enroll-

ment passing the Geometry Regents.  This is a dramatic difference. 

 

Sample School 
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In Algebra 2/Trigonometry, a huge advantage in enrollment (93% to 76%)  for the dis-

trict is offset by a large disadvantage in passing rate (62% to 76%) resulting in identical 

results in percent of potential test takers (or percent of enrollment) passing (58%).  In the 

end, every district should use this report to first analyze its instructional goals and then to 

measure itself against the county’s regional benchmark.  The Nassau County bench-

mark is, of course, not necessarily the ideal, but it does represent the policies and 

achievements of an entire county, a significant factor that should be considered. 

 

Some Caveats to Observe 

Each school and district should also be aware of the potential for errant conclusions 

based on some of these data.  For example, average enrollment is based on enrollment in 

grades 10 through 12.  In some schools, the average may be composed of three some-

what unequal totals for each grade level, allowing for a misrepresentation of a given 

grade’s actual enrollment for those students typically taking that elective Regents exam.   

 

For instance, let’s say that in the school pictured on the previous page, most students in 

the school take Chemistry in the 11th grade, and the true enrollment for that grade is not 

265 (the average grade enrollment listed on the table) but 295, with grades 10 and 12 at 

only 250 students.  That would mean that the true percent of enrollment tested would be 

218/295 or 74%, and the percent of “potential test takers passing” only 66%, still a hefty 

advantage over the county but not as dramatic a difference as reported on the table.  The 

wise administrator, therefore, must take into account any factors that make his or her 

specific school somewhat different, statistically, from a typical school. 

 

Similarly, enrollments on the table for each school are based on data available from dis-

trict tables.  Currently, the number of potential test takers includes all students enrolled 

including students from out of district.  A handful of schools may actually have more 

than just a few of such students affecting enrollment data. If your school or district en-

rolls a significant number of out of district students, you might want to deduct such stu-

dents from your average enrollment data to more accurately reflect those truly eligible to 

take elective Regents exams.  

 

Within the next two months, as the IDW is upgraded to the newest version of the Cognos 

software, we will be able to eliminate these out of district students from the Elective Re-

gents report.  When we do so, we will advise all IDW users.  We are making similar ad-

justments in our Advanced Placement report as well. 

 

As always, IDW personnel are available to provide telephone assistance and in-district 

training for any district seeking to learn more about this newsletter or about other best 

practices for the IDW.  Call Fred Cohen at 608-6640 or Meador Pratt at 608 6612 to 

schedule a training session or to discuss any Instructional Data Warehouse questions. 

 

 

 

 


