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Next Steps in School Improvement 

 

When the first New York State Regents was introduced in 1865, its purpose was to deter-

mine if students had sufficient knowledge to enter high school  In 1878, the first end-of-

course assessments were given. The purpose of these assessments was to stimulate teachers 

and students to thorough acquisition of academic studies (NYSED). It seems that the no-

tions of a rigorous education for all and improving education have been an impetus for giv-

ing state-wide assessments for over 100 years.  

New York State school improvement policy may be seen in documents such as the 1985 

Action Plan to Improve Elementary and Secondary Education Results in New York, A New 

Compact for Learning in 1991 and the Curriculum Framework in 1994. A national perspec-

tive on education may be seen with the publication of A Nation at Risk in 1983. 

Research and societal changes continue to influence changes in education. It is no longer 

seen as important for students to be able to add ten numbers with four digits each using only 

paper and pencil. Robert Marzano(2014) lists 32 research studies that indicate that “there 

are clear, specific, and concrete actions that schools can take to dramatically increase their 

effectiveness”(p.2).  Some of the strategies cited are response to intervention, feedback, 

vocabulary programs, problem-solving strategies, direct instruction,  and peer tutoring.  

Marzano has  categorized fifty factors into five levels for improvement of teaching and 

learning. Though  implementation may not be strictly linear, it is difficult to have success 

with the  higher levels, if the lower levels have not been structured.  

Level 5: Competency based education 

Level 4: Standards-referenced reporting 

Level 3: Guaranteed and viable curriculum 

Level 2: Effective teaching in every classroom 

Level 1: Safe and collaborative culture 

Level 2 means that teachers are using strategies that are appropriate for the students whom 

they are teaching. Level 3 means that “the same curriculum is taught by all teachers so that 

all students have an equal opportunity to learn it.” Level 3 may be troublesome for teachers 

who take two or three days for multiple  lessons determined by the district to be one day 

lessons. At the end of the  year, the students of these teachers have never been taught the 

topics at the end of the curriculum. Level 4 schools are able to identify individual student 

progress on specific standards. For districts to be at Level 5, the structure of school would 

be altered. At this level students would be able to move to the next level of content when 

they demonstrate competence at the previous level. To move on, students would need to 

demonstrate competence/ proficiency, not mastery.  

For a district to be at Level 4, the district would have a reporting system that identifies spe-

cific grade level topics and would be able to identify each student’s learning of those topics. 
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 The district at his level has clear and measurable goals and uses data to analyze, interpret, and monitor the progress of indi-

vidual students toward those goals. Districts at this level have  

 Articulated clear learning goals. 

 Created a proficiency scale for elements within a subject. 

 Set goals for each student’s achievement. 

At this level students  

 Know their own each goals. 

 Keep a data notebook to track progress. 

At this level teachers 

 Analyze the status and growth of each student. 

 Use multiple types of assessments. 

 Report results to school leaders. 

 Use a variety of district data reports. 

 Participate in a data team to analyze individual student performance. 

It is important for teams of teachers to develop the assessment and  scoring rubric/proficiency scale for each constructed item. 

Otherwise, one teacher may consider the student proficient if students can discuss key turning points of World War II. Anoth-

er teacher may require students to compare the primary causes of World War I to the primary causes of World War II to be 

considered proficient (Marzano, p. 90).  

Marzano has provided and interpretation of  a four point scale.  Because he allows for scores between each of these score 

points, this would translate into a scale with eight levels. His proposal for converting this to a 100 point scale may create  

discussion in a district about interpretation of the scale, Some teachers have interpreted 2 points out of 4 points as a score of 

50.  

Score 4.0 More complex content than required. 100 

Score 3.5        95 

Score 3.0 Target learning goal     90 

Score 2.5        80 

Score 2.0 Simpler content      70 

Score 1.5        65 

Score 1.0 With help, partial success      60  

Score 0.0 No success, even with help    50 

Dr. Marzano in his A Handbook for High Reliability Schools … The Next Step on School Reform, provide many rating scales 

for districts to determine where they are on each of the factors for school improvement. Though the simple goal may be that 

all students succeed., it is difficult to determine what it means to develop each student to his/her potential. The research that 

Dr. Marzano presents does indicate that the teachers and administrators can influence the level of academic learning for each 

student.   
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