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Pre-Kindergarten through Grade 2 Assessment 

Assessment is not only important in grades three to twelve. It is also im-

portant for children younger than eight years old. Assessment in early child-

hood is important for understanding and supporting the development of 

young children. It is “essential to document and evaluate program effective-

ness” (Epstein, et al, 2004, p. 1). However, a discussion of assessment  in 

early childhood programs may become an impassioned debate.  

Assessment 

Assessments measure what students are able to do (collecting data) and in-

form teachers about what students need to learn next (analyzing and inter-

preting data). In grades pre-kindergarten through grade two, teachers need to 

be aware of students development in relation to other students and growth in 

relation to where the child was. Teachers need to identify social/emotional, 

literacy, mathematical, and physical growth.  Teachers need to be able to 

identify the  child’s state upon entry into the program/grade and at intervals 

during the program/grade. Teachers need criteria and a method of recording 

their findings for each student. 

Assessments serve useful purposes. Assessments are needed to identify chil-

dren in need of specialized services. They can be used to plan instruction for 

the individual or for groups of children. Appropriate professional develop-

ment and program changes can be identified through assessment. Assess-

ment is needed to evaluate the effectiveness of programs.  

The content validity of an assessment “refers to the extent to which the items 

on an instrument are representative of the key aspects of the domain it is 

supposed to measure. Irrelevant items or the absence of items to address 

some important element of a domain will negatively impact content validi-

ty” (Epstein, et al, 2004). Developmental validity refers to the construction 

of the item being developmentally appropriate for the child being assessed.  

With young children it is more difficult to obtain reliable and valid assess-

ment data (Epstein, et al , 2004). Assessment results are affected by environ-

mental supports, the child’s emotional and motivational state, and by assess-

ment conditions. Though these factors should be considered when interpret-

ing the data, they should not become reasons for not assessing.  

Educators need to choose assessments appropriate for the child. They should 

be able to explain why a specific assessment is chosen and what will be 
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learned by using the assessment. The educator needs to determine whether the environment for admin-

istration can be provided. Should this assessment be given in a quiet separate setting or will the observer 

assess the child in a natural environment? Educators may consider the amount of time, money, or staff 

needed to administer the assessment appropriately.  

If teachers want to document student accomplishments, they may use informal methods. Teachers still 

need to assess over time the development of the child. They will need a baseline, incremental assess-

ments, and a final assessment. Teachers may use observation, portfolios of student work, and rating 

scales. Anecdotal notes by themselves are “not sufficient for good assessment” (Epstein, et al, 2014, 

p.6). The notes need to be used to complete a developmental scale that research has shown to be reliable 

and valid. Portfolios that are being used for assessment need to be structured to align with curriculum 

and to demonstrate the child’s increasing knowledge and skills.   

In 2010 it was reported that 30% of kindergarten teachers used standardized assessment at least once per 

month (Bassok, Latham, Rorem, 2016). Also, 27% reported never using standardized assessment to eval-

uate their students. When choosing an assessment, educators may want to consider characteristics such 

as developmental domains assessed, scoring options, reliability and validity for both general education 

and special education children, inter-rater reliability, content validity, and sensitivity. 

When Nassau and Suffolk teachers were asked by the Long Island Pre-K Initiative to identify assess-

ments that they were using for pre-kindergarten students, several were mentioned more than once: Ages 

and Stages Questionaire (ASQ), Brigance Inventory of Early Development, Early Screening Inventory, 

Teaching Strategies Gold (Creative Curriculum), The Work Sampling System, High Scope COR Ad-

vantage, and Dial 4. Many teachers rely on teacher created assessments.  

Teachers place a different emphasis on different types of assessment. The Bassok, Latham, Rorem 

(2016, p.20) study asked a sample of 2,700 kindergarten teachers in 2010 and a sample of 3,850 first 

grade teachers in 2011 how important specified factors were in evaluating children.  There were five fac-

tors that over 90% of the teachers rated very important or extremely important. (Table 1). The Long Is-

land Pre-K Initiative conducted a survey of 100 teachers and developed a list of 20 skills that were im-

portant (http://www.nassauboces.org/cms/lib8/NY01928409/Centricity/Domain/1319/

KindergartnersNeedtoKnow_English.pdf).                                                                                                                                                                                                                                                        

Content 

What will be assessed depends upon what is deemed important to teach. “There is substantial debate 

among parents, educators, researchers, and policymakers about the potential benefits and risks of orient-

ing early childhood learning experiences more squarely toward academic content (Bassok, Latham, Ro-

rem, 2016. p. 1). Critics claim that academically focused kindergarten content is not “developmentally 

appropriate.” On the other side, researchers have shown that exposure to academic content in kindergar-

ten improves student learning. Other studies have shown the importance of social/emotional develop-

ment, self-regulation, and physical development for future student learning.   

Those who study early childhood education indicate that “the definition of developmentally appropriate 

instruction has evolved over time”  (Bassok, Latham, Rorem, 2016, p. 15). Students need to be engaged 

in literacy and mathematics learning through play. The effectiveness of student learning depends upon 

the pedagogical approach. “Large group, teacher directed instruction is not the only way for children to 

learn academic content.  Hands-on investigative activities and small group instruction need to be a big-
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ger part of how children take in academic content. … Seeing a focus on academic content 

tells us what children are being taught, but it does not dictate how children should be taught. 

Developmentally Appropriate Practice (DAP) provides the best frame for how to teach young 

children.” (Snow, K. L. & Pizzolongo, P., 2014). Teachers who practice Developmentally 

Appropriate Practice need to know child development and learning, differentiate instruction 

for each child, and know what is culturally relevant (NAEYC). There is an expanding 

knowledge base of early childhood development that is changing perspectives and priorities 

of developmentally appropriate practice  (NAEYC, 2009). Like the teaching of literacy, the 

teaching of mathematics in Pre-K is key to increasing school readiness and closing the 

achievement gap (NAEYC, 2009, p. 7). 

What should be assessed depends upon the expectations for entering and leaving a grade. 

More than 50% of kindergarten teachers expect that students upon entering kindergarten 

(Bassok, Latham, Rorem, 2016) should  

 Identify primary colors. 

 Identify primary shapes. 

 Follow directions. 

 Sit still and pay attention. 

 Finish tasks. 

 Take turns. 

 Sensitive to other’s feelings. 

 Able to use a pencil and paint brush. 

 Communicate verbally. 

 Know the alphabet. 

 

Over ninety percent of kindergarten teachers teach reading, language arts, and mathematics 

daily. Sixty-two percent of teachers expect students to be able to read when the students 

leave kindergarten (Bassok, Latham, Rorem, 2016).  

Educators cannot identify student learning without assessment. The dilemma is to identify 

what students should know and be able to do and then to identify how to assess what each 

student has learned. Just as students are on a continuum on the height and weight charts, stu-

dents are on a continuum  developmentally for literacy, numeracy, social/emotional, and 

physical skills. Assessment will identify the  growth of each child developmentally for each 

of  these factors.  
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Table 1 

Teachers’ Assessment Philosophy and Practices in 2010  

Adapted from Bassok, D., Latham, S., Rorem, A., (2016) 

  Kindergarten 

teachers 

First grade 

teachers 

Individual child’s achievement relative to the rest 

of class 

67% 59% 

Individual child’s achievement relative to local, 

state, or professional standards 

79% 79% 

Individual improvement or progress over past per-

formance 

99% 98% 

Effort 
97% 98% 

Classroom behavior or conduct 

97% 97% 

Cooperativeness with other children 

94% 91% 

Ability to follow directions 
98% 98% 


