
Robert E. Lupinskie Center for Curriculum, Instruction and Technology 

Contact Us: Data Analysis and Curriculum Support, Elaine Zseller, Ph.D., Program Supervisor 

Phone: 516-608-6618 • Email: ezseller@mail.nasboces.org 

 

Issue #15/16 – 2 September 25, 2015 Focus:   Professional Development  
56 Participating Districts 
Baldwin 

Bellmore 

Bellmore-Merrick CHSD 

Bethpage 

Carle Place 

East Meadow 

East Rockaway 

East Williston 

Elmont 

Farmingdale 

Floral Park-Bellerose 

Franklin Square 

Freeport 

Garden City 

Glen Cove 

Great Neck 

Hempstead 

Herricks 

Hewlett-Woodmere 

Hicksville 

Island Park 

Island Trees 

Jericho 

Lawrence 

Levittown 

Locust Valley 

Long Beach 

Lynbrook 

Malverne 

Manhasset 

Massapequa 

Merrick 

Mineola 

New Hyde Park-Garden City Park 

North Bellmore 

North Merrick 

North Shore 

Oceanside 

Oyster Bay-East Norwich 

Plainedge 

Plainview-Old Bethpage 

Port Washington 

Rockville Centre 

Roosevelt 

Roosevelt Children’s Academy 

Roslyn 

Seaford 

Sewanhaka CHSD 

Syosset 

Uniondale 

Valley Stream CHSD 

Valley Stream #13 

Valley Stream #24 

Valley Stream #30 

Wantagh 

West Hempstead 

Westbury 

Innovation Does Not Happen Without Change 
 

 
Social, financial, and technological changes  create an environment for 
students that is not the same as the environment for their teachers at the 
age of the students. Today’s students live in an environment with more 
varied student populations, expanding knowledge, and higher  expecta-
tions of education. These changes  create a need for educational innova-
tion. 
 
Teachers are crucial to innovation in schools. It is teachers who are most  
influential  on the impact of new ideas on children. Innovation occurs 
when  new ideas are generated, created, developed, applied, promoted, 
realized, and modified.  Innovative teacher behavior is crucial to student 
success. Innovation is more likely to succeed, if teachers are involved in 
creating the innovation (Thurlings  & Vermeullen, 2014, p.432). 
 
Innovative behavior involves four stages: recognition of a problem, inten-
tional idea generation, idea promotion, and idea realization (p. 441). Inno-
vation may occur within a work role, a work group, or an organization.  
The idea generation stage includes observing, listening to, and adapting 
ideas; building a strategy of action; and assessing through reflection and 
evaluation. The idea promotion stage includes  adjusting the innovation 
and finding allies (p. 441-442).  
 
Innovation is more likely to occur in classrooms of teachers who are curi-
ous and open to change, who perceive that the innovation has benefits for 
teachers and students, who think about new approaches to problems, and 
who have strong professional identities. When the personality of the 
teachers is oriented to  intentionally advance one’s competencies 
“through learning new skills and through learning to complete new and 
more complex tasks,” then innovation is more likely to occur in the class-
room (p.448). When teachers believe that they have the “capability to ac-
tivate resources to meet situational demands, they are more likely to be 
creative (p.448).  The personality trait of “perseverance in dealing with 
difficulties positively influenced innovative behavior” (p.448).  Job satisfac-
tion also resulted in creative behavior.  
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 There are job competencies  (personal qualities and capabilities) that encourage innovation. Re-
search found that “the dedication of teachers to their students led to the adoption of lesson plans 
that promoted creativity” (p.450). Successful teachers used creative problem solving to identify 
alternative strategies when dealing with a crisis or organizational dysfunction.   
 
Organization factors influence a teacher’s innovative behavior. Small groups where teachers can 
share ideas, discuss strategies, and reflect on the implementation of change result in more innova-
tion. Teachers involved in innovation need support, guidance, and feedback from colleagues and 
administrators. Support is particularly needed in the idea  generation and ideas promotion stages 
of innovation. However, it seems that innovative teacher behavior is connected to conflict with co-
workers and dissatisfaction with co-worker relations (p.459). It seems that a more relaxed environ-
ment rather than a  high pressured environment, job complexity, and job autonomy lead to inno-
vation. 
 
The introduction of  Common Core ELA, Common Core mathematics, Social Studies Framework, 
and possibly, Next Generation Science are large scale educational changes that affect teachers. 
The media is informing  the public that these innovations are not being embraced by a large pro-
portion of teachers. It is difficult for educators and the public to separate standards  from curricu-
lum, from assessment, and from APPR. There have been decisions at the state, district, and build-
ing levels that have impacted the support of these innovations by teachers.  It seems that teachers 
have not felt  that they were part of the innovation process at any of the four levels.  
 
It seems that teachers  are feeling a strong need for self-preservation. Self preservation does not 
encourage teacher professional change. This self –preservation may take the form of  preference 
for traditional teaching priorities and thinking in routine habits. Working under pressure does not 
seem to lead to idea generation. Teachers seem to be feeling pressured by the APPR system.   
 
At the building and district level, structures can be developed to encourage adaptation to change.  
Building  schedules can allow for grade level teacher meetings. Successful innovations by teachers 
can be celebrated and shared. APPR SLO and local targets can be set with reasonable expectations 
for teachers. Administrators can support innovators  during one-on-one conversations and provide 
opportunity for reasonable teacher autonomy.  
 
Though the introduction of multiple state-wide interventions has created angst. By considering 
these key components of innovation, it is possible to implement state-wide changes for the benefit 
of students who will live in the 21st century.   
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