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Grades 4—12 Reading Interventions  

 

Research to investigate reading difficulties of students began in the late 

1800’s. 1 Research was very limited until the 1930s. Over the years, meth-

ods for researching the  best practices for reading intervention have 

changed. One of the changes is that beginning around 1980, grade equiva-

lent and age equivalent  scores were not considered appropriate for re-

search studies because these are not equal-interval scales. Another change 

from about the same time is that studies included multiple groups rather 

than one group. 

 

New research over the years has changed perceptions about strategies for 

reading intervention. Changing the trajectory of struggling readers is a 

complex endeavor.  

 

Many of the elements of Response to Intervention began with research in 

the 1920’s by Gray. His system  included1 

 Universal screening  for fluency and comprehension at the be-

ginning of the school year 

 Small group instruction for those found to be struggling readers 

 Focus on deficits identified through diagnostic assessments 

 Individualized instruction for those who did not make adequate 

progress in small groups.  

 

The Response to Intervention federal legislation (2004) included all stu-

dents not responding to general education instruction as struggling readers.    

The interventions were to be evidence based, taught in small groups, and 

individualized for each student’s reading needs.  

 

During the 1930s and 1940s, the simultaneous occurrence  of behavior/

emotional problems and reading difficulties was an emerging theme.  It 

was found that treating both issues resulted in improvements in both. 

Thus, the psychologist became part of the reading intervention team.  The 

importance of a strong bond between the reading teacher/tutor was identi-

fied as a factor in the success of a reading intervention. One question that 

may need further exploration is whether the reading scores of boys im-

prove faster if the teacher/tutor is male.  

 

Prior to the 1980s much of reading research was focused on oral reading 

fluency and decoding. In the 1980s the importance of the metacognitive 

processes involved in understanding text was recognized. In the 1980s and 

1990s, strategies such as self-questioning, summarizing, semantic feature 
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analysis, identifying the theme, and graphic organizers were introduced. 

 

The ultimate goal of reading instruction at the middle and secondary level is to gain meaning 

from reading text (reading comprehension). Just because students can read words does not 

mean that they can comprehend the text. Poor readers need to be taught the skills and strate-

gies used by good readers2:  

 Reading words rapidly and accurately 

 Noting the structure and organization of text 

 Monitoring their understanding while reading 

 Using summaries 

 Making, checking, revising, and evaluating predictions 

 Integrating what they know with new learning 

 Making inferences 

 Using visualization 

 

Research has shown that struggling middle and high school readers “can improve in their 

reading comprehension when taught reading comprehension practices. … Many struggling 

readers in older grades (6 through 12) are not provided effective instruction in reading com-

prehension.”2 For older students, the improvement of oral reading fluency did not jointly im-

prove comprehension. The emphasis for older students needs to be on self-questioning, reflec-

tion during and after reading, monitoring their understanding, and processing text meaning. 

The What Works Clearinghouse “notes that there is strong research evidence to recommend 

that individualized instruction be made available to struggling readers who need more help 

than can be provided in more standardized group-based interventions.”1  

 

The need for reading interventions does not stop after grade three. Students in grades four 

through twelve who are not reading at the expected level can grow in their reading compre-

hension. “Students with reading difficulties can make measureable and meaningful progress 

when given appropriate interventions. … [Psycho-social factors] such as motivation to read, 

anxiety around reading, the need to overcome mental blocks created by previous experiences 

of reading failure, and considering students’ interests when choosing reading materials are 

important when intervening with struggling readers.”1  

 

The Common Core NYSED assessments are focused on reading comprehension skills for lit-

erary and informational texts. Improvement of results on the ELA assessments will occur 

when teachers of ELA, science, and social studies support students in their comprehension of 

text and when districts directly support the comprehension skills and strategies of students 

who score poorly on the ELA assessments.  

 

 
1. Scammacca, N. K., Roberts, G. J., Cho, E., Williams, K.J., Roberts, G. Vaughn, S. R., & Carroll, M.,  (2016). A Century of 

Progress: Reading  Interventions for Students in Grades 4—12, 1914-2014.  Review of Educational Research (86) 3, p. 756-

800. 

 

2. Edmonds, M.S., Vaughn, S., Wexler, J., Reutebuch, C., Cable, A., Tackett, K. K., Schnakenerg, J.W. (2009). A Synthesis 

of Reading Interventions and Effects on Reading Comprehension Outcomes for Older Struggling Readers. Review of Educa-

tional Research (79) 1, p. 262-300. 

 


