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Alignment of Grading 

 
Grading policies vary from teacher to teacher, building to building, and dis-

trict to district. Different scales are used to communicate student learning. 

Districts struggle with systems that align with the NYSED Common Core 

system of four levels in grades 3 – 8 and the five levels for the grades 9 - 12 

Common Core Regents. A NYSED level three in grades three to eight is dif-

ferent from a level three in grades nine to twelve.  

 

Grading needs to be included in the discussion of assessment of/for learning. 

Grading can motivate or discourage students. Grading policies need to be re-

viewed from the perspective of encouraging student learning.  

 

Some teachers embrace change while others do not see change as improving 

student achievement. “Support for maintaining a school’s traditional grading 

and assessment policies may be as deeply rooted as the trees on school 

grounds” (Dueck, p.3).  

 

Calculation of grades 

One decision that teachers need to make is how much behavior as well as aca-

demics will be explicitly in the course grade. Some teachers insist that miss-

ing assignments must be a zero  Teachers need to reflect upon how missing or 

late assignments will change the grade or whether this should even be part of 

the grade. Does homework need to be graded? Is it true that students do 

homework because it is graded?  Are uniform graded homework assignments 

effective for measuring learning or for motivating students to learn (Dueck, 

p.44-50)? Dueck sites research by Reeves that when educators get rid of zeros 

dropout rates are lowered and the rate of school completion rises (Dueck, p. 

27-28). 

 

Should attendance, lateness, having necessary materials in class, be explicitly 

included in grading? Behavior in class and in school is important to learning. 

But, should behavior either inflate or deflate the grade.  If these behaviors af-

fect learning, then will a lower grade be a natural consequence of non-

productive behaviors and will a higher grade be the consequence of produc-

tive behaviors? Research has shown that grading penalties are far less effec-

tive for encouraging learning than providing specific feedback. 

 

Should students be able to have a chance to raise their score on a major as-

sessment? If the test is organized by standards, should a student be able to 
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take a restest for a standard that they did poorly on? Students may be permitted to do this only after 

they have demonstrated effort to re-study the standard that was not originally learned. If academic 

learning is compared to learning a sport such as basketball, then learning comes from practicing the 

specific skill that has not been sufficiently learned. If 10 quizzes are given during a marking period, 

could only the six top scores count for the average? Should the quizzes reflect what will be on the 

major tests for the marking period? Should we emphasize what the student knows and use the low 

scores for what the student needs to practice?  

 

Alignment to NYSED assessments 

When grading is aligned to NYSED assessments, what does this mean? For instance, in a Common 

Core Algebra I classroom, alignment to NYSED levels may mean that on a 100 point scale the same 

student may earn a 50 with one teacher, a 70 with another, and 90 with another. This may occur be-

cause of the different assessment construction philosophies of the three teachers (Table 1). This may 

happen because the difficulty level of each teacher’s assessment is different based on the NYSED 

Performance Level Descriptions document. In each of the classrooms below the student answers 

correctly all of the Level 1 and Level 2 questions and 20 points of the Level 3 questions. 

 

When a conversation is held with teacher A, he may say that he will not lower his expectations for 

his students. However, the student may become discouraged and not realize that with effort he could 

achieve a 65 on the Common Core Algebra I Regents. Much of the course work in this teacher’s 

class may also be at Level 4 or 5. This may also discourage the student. When the percent of stu-

dents achieving Level 3 or higher is compared to his colleagues, the rate may actually be lower. 

This teacher may have a higher rate of students achieving Level 4 or Level 5. In this teacher’s class, 

a student who scores a 65 for course work has a chance of scoring 85 or higher on the Regents.  

 

The students in the classroom with Teacher C may have a false sense of their knowledge of mathe-

matics. They think that they are doing just fine. However, what they know is not sufficient to 

achieve a 65 on the Regents. Students must demonstrate knowledge of skills required for Level 3 to 

achieve a scale score of 65 or higher. Much of the coursework in this teacher’s class may also be at 

Level 2. The student in this teacher’s class, who scores a 65 for course work, may not make it into 

Level 3 on the Regents 

 

The students in the classroom of Teacher B have a good idea of their standing in relationship to the 

knowledge expected of students in Common Core Algebra I. The student in this teacher’s class, 

who scores a 65 for classwork, has a good chance of scoring 65 on the Regents.  

 

  

Table 1: Blueprint and results for three teachers 

Teacher Percent 

Level 2 

Percent 

Level 3 

Percent  

Level 4 or 5 

Course 

Grade 

Regents 

Grade 

Percent 

Level 1 

A 30% 30% 40% 50% 60% 0% 

B 45% 30% 15% 75% 70% 10% 

C 45% 35% 0% 85% 60% 20% 
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Another difficulty with alignment to NYSED assessment policy is the interpretation of Level 

3 on Common Core grades 3 to 8 NYSED assessments and the interpretation for Common 

Core high school assessments. Level 3 is considered College and Career ready for grades 3 to 

8 but Level 4 is College and Career ready for Common Core high school assessments. This 

means that high Level 2 is comparable to Level 3 on the high school assessments. Therefore, 

if there is to be alignment from elementary school to middle school to high school, should a 

high Level 2 be considered on grade Level because Level 3 in high school is 65—74? 

 

District alignment 
How much should a student’s grade depend upon the grading policy of the teacher? This is 

an issue horizontally among teachers on a grade level or teaching the same course. It is also 

an issue vertically as the student goes from teacher to teacher up the grades. Is there a policy 

about what percent of the grade can be homework and class participation? Is there a policy 

about the minimum number of quizzes and major assessments that should be included? How 

does a district balance teacher autonomy and consistency for the student? If the student is on 

grade level as indicated by a program such as STAR or NWEA should the student be at least 

at the minimum of the acceptable range on the school report card? Should a student who 

achieves at least a 65 on the Regents receive at least a 65 in the course? Does a score on 

STAR, NWEA, or the Regents indicate that the student has learned the minimum required 

content for that course?  

 

 

Student confidence 
Student confidence is important for student achievement (Dueck, p. 5). Grading policies af-

fect student confidence. When students lack confidence , they neglect fulfilling the expecta-

tions of the course and may be reluctant to ask for help (Dueck, p. 30). Providing students 

with a more supportive environment builds up self-esteem. Students with more self-esteem 

tend to take on challenges rather than avoid them.  

 

Grading is an integral part of education. Grading policies may vary drastically and impact 

student achievement. The notion of fair accountability is a lively topic of conversation when 

it comes to teacher evaluation. Should the topic of reasonable student accountability through 

grading also be a lively topic of conversation? 

 

 Dueck, M. (2014). Grading Smarter Not Harder.Alexandria, VA: ASCD. 



Robert E. Lupinskie Center for Curriculum, Instruction and Technology 

Contact Us: Data Analysis and Curriculum Support, Elaine Zseller, Ph.D., Program Supervisor 

Phone: 516-608-6618 • Email: ezseller@mail.nasboces.org 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


