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Change in Education 
 
 
Change is constant in education. Teachers, administrators, parents, stu-
dents, and community leaders may be the change leaders in a district. 
Teachers want to change what students know. Administrators want to 
change how the district functions and results on NYSED assessments. Par-
ents may want changes in courses that are offered at the high school, fund-
ing for sports teams, or the amount of time spent on assessment. Commu-
nity leaders may want to change taxes. The state may change the standards 
or the federal government may change the role of charter schools or fund-
ing for school districts.  
 
Administrators and teachers need to lead and manage change. Change will 
have adopters and resistors. Leaders for change need to “figure out what’s 
working [and] what could be working better” (Fullan, 2011, p. xii).  
 
Improvement will come when  district leaders find the bright spots in their 
own district and find similar districts that are outperforming the norm. 
Replicating positive practices will lead to positive outcomes. Improving 
student achievement is a global challenge. General goals might be to im-
prove reading comprehension in grades K—12, improve algebra skills in 
grades K—12, or improve the high school graduation rate. More focused 
outcomes may be to improve by 10% the percentage of students who an-
swer the NYSED  assessment items on informational text, improve the 
points earned on the constructed response items on the Algebra I assess-
ment by 10 points, or reduce the percentage of students who have not suc-
cessfully passed two Regents by the end of grade 10 by 10%. Strategies 
for passing two Regents  may include class sizes of no more than 15 for 
students who are at risk, peer tutors, or home visits.  
 
“Leadership is difficult because people are complicated and unmanagea-
ble” (Fullan, p. xiii). It is difficult as a leader to understand those who dis-
agree with us (Fullan, p. 4). The effective leader of change (Fullan, p.5) 

 Cultivates deliberative practice 
 Is resolute 
 Motivates others  
 Fosters collaboration 
 Knows their own impact 
 Sustains their own learning 

 
Human beings are both rational and emotional. Very often actions are a 
result of emotion rather than rational thinking. Leaders need to mobilize 
emotional energy while achieving more effective practice through the 
sharing of ideas.  
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Effective leaders need to be persistent learners in the setting in which their work is done. The task of 
the leader is to discover what works in their setting and to support and develop others (Fullan, p. 
22). Leaders of change are able to generate energy and passion in others through action. Changing 
results on the New York State assessments is not about immediate perfection but rather confronting 
the challenge and making progress. Effective leaders seek growth in themselves and in others.      
 
Change is hard. “ Leaders in sustained successful organizations focus on a small number of core pri-
orities” (Fullan, p. 30). Could a core value for a school district be that the percentage of students 
scoring on levels three and four on the New York State assessments increase by 5% each year for 
the next four years? Without focused priorities, a constant stream of initiatives may “add up to a 
fragmented system where nothing gets accomplished” (Fullan, p. 48). 
 
Though collaboration is necessary for effective change, collaboration can be good or bad. Though 
group work almost always results in creative breakthroughs, resources may be wasted if people are 
going from meeting to meeting (Fulllan, p. 90). Productive collaboration is guided by a few clear 
goals that the participants support. There is continual support by each team member in the profes-
sional progress of every other member. The culture is based on learning and problem solving rather 
than finger pointing and blame. In highly effective collaborative teams, members become motivated 
to do their very best.  
 
Fullan does not think  positive educational reform will be accomplished through accountability, in-
dividual work, technology, or piecemeal initiatives. Rather, he thinks that reform will be accom-
plished through capacity building, group work, pedagogy, and systemic change (Fullan, p. 107). 
Successful school districts  (Fullan, p. 94) 

 Are focused 
 Have consistent leadership 
 Invest in frontline leadership 
 Invest in peer-based learning 
 Use data to confirm success 
 Make corrections 
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