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Differentiation: Third-Party Assessment 
 
School districts have been using multiple measures including third-party assess-
ments long before anyone heard of Covid-19. Third-party assessments (i.e. 
STAR, NWEA, i-Ready) have provided a perspective on student progress in ad-
dition to NYSED annual assessments.  
 
Monitoring Learning 
Third-party assessment results may provide a national and perhaps a state com-
parison of student progress. The results of the assessment are based on the con-
struct of the assessment chosen. The results of any assessment are affected by 
the underlying standards used for item alignment, the rigor of alignment of items 
with the standards, what standards are emphasized, the difficulty level of items, 
and the sample used to norm the assessment. The comparison of students to 
New York State results or national results may be affected by how many stu-
dents are taking that specific assessment.  
 
Third-party assessments have provided a means of monitoring student progress 
when the student did not take the NYSED assessment. Third-party providers 
have suggested an alignment of their assessments with the NYSED assessments 
to predict how students might perform on the NYSED assessment. As a result of 
the NYSED assessments being cancelled, the only comparative data that a 
school district has for monitoring student progress is the third-party assessment.  
 
Variability 
There are variables affecting student learning during these months of 100% re-
mote learning that have more significance than in the past. In the past school 
districts may have been concerned about the ratio of laptop carts to classrooms, 
a computer learning center in every elementary classroom, which grades have 
one-to-one computers, or which teachers need more professional development to 
effectively use the technology that is available. Now the differences are more re-
lated to the student’s home conditions. 

 What is the ratio of computers in the home to users? 
 Are parents working remotely? 
 What is the age of the computers? 
 What is the internet connection?  
 What is the quality of the router? 
 Is there a printer? 
 Can students work without interference? 
 What are the conditions for homeless students? 
 Where are the children of first responders? 
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56 Participating Districts 
Baldwin  
Bellmore 
Bellmore-Merrick CHSD 
Bethpage 
Carle Place  
East Meadow  
East Rockaway  
East Williston  
Elmont  
Farmingdale  
Franklin Square 
Floral Park-Bellerose  
Freeport 
Garden City  
Glen Cove  
Great Neck  
Hempstead  
Herricks 
Hewlett-Woodmere  
Hicksville 
Island Park  
Island Trees  
Jericho  
Lawrence  
Levittown  
Locust Valley  
Long Beach  
Lynbrook  
Malverne  
Manhasset  
Massapequa  
Merrick 
 Mineola 
New Hyde Park-Garden City 
Park  
North Bellmore 
North Merrick  
North Shore  
Oceanside 
Oyster Bay-East Norwich 
Plainedge 
Plainview-Old Bethpage  
Port Washington  
Rockville Centre  
Roosevelt 
Roosevelt Children’s Acad-
emy 
Roslyn 
Seaford  
Sewanhaka CHSD  
Syosset 
Uniondale 
Valley Stream CHSD  
Valley Stream #13 
Valley Stream #24 
Valley Stream #30  
Wantagh 
West Hempstead  
Westbury 
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Learning Gaps 
When students return to in-person classrooms, to what extent do teachers need to plan differentiated lessons to 
close the gaps in learning? The depth of those gaps will be different for individual students and the location of 
the gaps will be different for each student. Kuhfeld et al estimate that students may return to class in Septem-
ber with 63% to 68% of their usual reading gain and 37% to 50% of their usual mathematics gain. Gains will 
more likely be made by students in 75th percentile or above (Kuhfeld et al). The students without gaps need to 
be identified to continue to challenge their learning. Third-party assessments and assessments built into high 
quality instructional software will be important tools for making the determination of the gaps.  
 

There are a variety of tools that teachers may use to differentiate instruction. Two of these are high quality in-
structional software and monitoring progress. According to the USDOE, What Works Clearinghouse, 
Achieve3000 and Read180 are strong in comprehension and literacy achievement. Fast ForWord is strong in 
alphabetics and fluency. There are many instructional software programs that assess student’s knowledge and 
adjust instruction to the level needed to challenge the student to the next level of learning. Students may pace 
themselves and be independently challenged. Technology is a great way to personalize learning. Setting bench-
marks and collecting data to track student progress can show progress to reasonable but challenging goals.  
Visual data can show students where they are currently performing and where they could be. 
 
Third party assessments, awareness of the variability of remote learning, and planning for closing the 
achievement gaps will aid in planning for success for students in 2020-2021. Spring 2020 presented educators 
with unexpected challenges. Fall 2020 will present educators with additional challenges for student learning.  
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